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School Contact Information 

 

Beal City Public Schools 

3117 Elias Road 

Mt. Pleasant, MI 4885 

Phone (989)6443901     Fax (989)6445847 

 

Superintendent:    989-644-3901   

High School Office:    989-644-3944  

High School/Middle School Principal:    644-3944 ext. 303  

Elementary Office:     989-644-2740  

Elementary Principal:    644-2740 ext. 203  

Counselor:    644-3944 ext. 314    

Athletic Director:     644-3944 ext. 320   

Maintenance:    644-3901 ext. 403 

Director of Technology:    644-3901 ext. 409    

 

 

 

 

 

District Mission Statement 
 

Beal City Schools, in harmony with the home and community, will educate our children in a 

positive learning environment that meets individual needs and goals in order that all students 

successfully function in an ever changing global society. 
 

 

 

 

 

 

 

http://www.edzone.net/~bealcity/secretaries.htm#peavey
http://www.edzone.net/~bealcity/secretaries.htm#fussman
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Beal City's Administration  

And Counselors  

2008 - 2009  

 

 

Mr. Chilman, Superintendent 

Phone:  644-3901     Email: wchilman@edzone.net 

William C. Chilman IV is our new superintendent of schools.  Mr. Chilman was approved by the Beal City 

Board of Education at a special School Board meeting on Thursday, August 2
nd

 at 7:00 a.m. with a 6-0 vote of 

the board.  Bill joins us after spending the last ten years as the Meridian Junior High School Principal in 

Sanford, Michigan. 

            Mr. Chilman grew up and attended High School in Gladwin.  From there Bill received hi Bachelors 

degree in Education from CMU and his Masters degree in School Administration from NMU.  He spent his 

first three years of his career in Brimley as a teacher and the districtôs Athletic Director, before moving to 

Meridian Public Schools. 

            Mr. Chilmanôs focus as the Superintendent of Beal City Public Schools will be to continue to improve 

the excellence that Beal City has shown over the years academically and athletically.  Bill believes the three 

most important jobs a Superintendent has is to first and foremost, improve student achievement.  Secondly, 

during these financially difficult times, maintain the districts fiscal integrity.  Third, but not least of all, 

promote the school district and provide positive school and community relations throughout the Mid-

Michigan area. 

            Bill enjoys all sports, landscaping, and spending time with his family, his wife Tami, and their two 

boys Billy, 10 and Logan 6.  The Chilmanôs love taking advantage of Michiganôs beauty by partaking in all 

kinds of outdoor activities, especially summer water sports and winter snowmobiling at their cottage in Lake 

City.  The boys are active in a variety of sports including football, basketball, baseball, and soccer.  Tami has 

been quite active in the boyôs education and volunteering at school and church.  This fall will be a new 

experience with both boys in school full-time.  After relocating and unpacking the family, Tami plans on 

returning to work.  

  

Mr. Jackson, High School/Middle School Principal- 

644-3944 ext. 303  Email:   jjackson@edzone.net 

Before he came to Beal City Mr. Jackson was in Sales and 

Marketing for a beverage and snack company.  He was Beal's Elementary Principal before 

becoming the High School Principal.  He has a Bachelor of Science in education and a 

Master Degree in Educational Administration.  He likes his job because of the people he 

works with.  

 

mailto:rkjolhed@edzone.net
mailto:jjackson@edzone.net
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Ms. Diane Saltarelli, Elementary Principal- 

644-2740 ext. 203    Email: saltarel@edzone.net  

 

Ms. Saltarelli is Mayes Elementary Principal.  She has been at Beal for 4 years; prior to 

this she served as the elementary assistant principal and special education coordinator for 

Farwell Area Schools.  Prior to that, Diane spent twenty-two years as a teacher in Lima, 

Ohio and Alma, Michigan.  She has worked with students in grades 1 through 7 in general 

and special education.  Ms. Saltarelli is excited to be working in Beal City and looks 

forward to the beginning of the new school year. 

  

  Ms. Heintz, Counselor- 

644-3944 ext. 314    Email:   lheintz@edzone.net 

Before coming to Beal City Mrs. Heintz taught at Lake Station, Alma, Sacred Heart 

Academy, and nursery school . Her favorite part of working at Beal is getting to know the 

students and working with a flexible, caring, and professional staff.  Mrs. Heintz is also the 

Natural Helpers Advisor and she writes the Junior/Senior Newsletter that gives useful 

information for students pertaining to their future after graduation.  

Visit these helpful sites that are designed to assist parents, grandparents, businesses and 

others in saving for a child's future college education: 

 the Michigan Education Savings Program (MESP)--investment saving 

 the Michigan Education Trust (MET) --prepaid tuition  

  

 

Mr. Butkovich, Athletic Director - 

Phone: 644-3944 ext. 320    Email:   abutkovi@edzone.net  

I am married to Mrs. Butkovich (math teacher at Beal City High), with a 9 

year old son, Keaton, and a 20 month old, Payton.  After growing up in 

Engadine (U.P.), my family now calls Beal City home. When not in school, I 

have a passion for family, traveling, athletics, and relaxing. 

mailto:saltarel@edzone.net
mailto:lheintz@edzone.net
http://www.edzone.net/~bealcity/naturalhelpers.htm
http://www.edzone.net/bealcity/newsletter.htm
http://www.misaves.com/
http://www.met4kid.com/
mailto:ricsmith@edzone.net
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I graduated from Central Michigan University in 2001 with an Earth Science Major and 

Geography minor in Secondary Education, then graduated again from Central Michigan 

University a second time in August of 2007 with a Master's of Arts Degree in Secondary 

School Principalship.  This is my 7th full year of teaching at Beal City Public Schools and 

my second as the athletic director. 

 

Mr. Graham, Maintenance- 

644-3901 ext. 403 

Mr. Graham is in charge of all building and grounds maintenance. 

 He is the buyer for all maintenance and custodial supplies and 

supervises 13 regular and 10 temporary employees.  Mr. Graham is the school's Project 

Manager and well as Certified Water Operator and Asbestos designee.  Mr. Graham is also 

the school's Transportation Director and is in charge of the transportation fleet.  He writes 

and reviews all transportation bids.  He is married to Cindy and has twin boys.  He enjoys 

going to his cabin in the U.P. to relax and ride four-wheelers.  He also enjoys hunting and 

fishing with his family and friends. 

  

Mr. Judge, Director of Technology- 

Phone: 644-3901 ext. 409    Email:   judge@edzone.net 

Mr. Judge maintains and oversees our computer network.  He also 

directs and plans our school's technology plans. 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

mailto:judge@edzone.net
http://www.edzone.net/~bealcity/techplan.htm
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Superintendentôs Staff 

 

William Chilman IV - Superintendent  

 

 

 

 

 

 

 

Julie Freeze - Business Manager  

I am a 1985 graduate of Beal City Public Schools and a 1990 graduate of Central  Michigan 

University where I earned a  Bachelor of Science in Business Education.  Prior to joining the 

staff of Beal City Public Schools in May of 2001, I worked at Morbark, Inc. in Winn and Mid 

Michigan Industries, Inc. in Mt. Pleasant.  

My husband Rodney and I have two children, Samantha and Nicholas who both attend Beal City 

Public Schools.  Even though I rarely see my kids while at work, I love the fact that I can be here 

for them if they need me. 

I am very proud of our school and community and I feel fortunate to be a part of it. 
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 Carrie Bleise - Secretary to the Superintendent  
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Section II 

 

 

 

 
 

Getting Ready for 

Students 
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Top 10 Things to Do Before the School Year Begins 
 

1. Lesson Plans 

Overplan! Overplan! Overplan! You can never go wrong when you have too many activities 

planned. It is so much easier to NOT DO an activity than it is to think of one on the spot! 

Alternate a fun activity with a rules/procedures or other teacher activity.  

For example: introductions - name game - go over rules & personal expectations -  teaming 

activity/game - class procedures ï skits 

 

2. Obtain supplies 

Obtain supplies for each activity/lesson for the first week or the first semester if possible. 

 

3. Make Day of the Week Folders 

Use manila folders and label each one in a different color with the day of the week. You could 

also use colored manila folders. Laminate. Place lesson plans & materials for each day in these 

folders. 

 

4. Have Substitute Folder Ready 

Include: procedures & detailed daily schedule, math practice sheet, journal topics, grade level 

team members' names & room numbers. Place this in the day of the week folder. You can add to 

this throughout the year. 

 

5. Posters of Rules & Consequences 

Laminate and hang where students can easily see them. 

 

6. Poster with Daily Schedule Written Out 

Laminate and hang where students can easily see it. 

 

7. Get Important Student Forms 

Office referral, Discipline, Counselor referral, other. 

 

8. Organize Files in Filing Cabinet 

If you don't do this before school starts, you'll be swamped and will never have the time to do it. 

 

9. Know What Students are Going to do with Supplies 

Have a procedure ready when they walk in the door - Keep? Stack in the corner? Take up? 

 

10. Welcome Students 

Find a way to make your classroom inviting and to welcome students on the first day.  Welcome 

signs, greetings at the door, welcome notes to studentséwrite out the same note for every 

student and do not write student names on these. This will save you time and trouble! You may 

want to include a pencil or piece of candy on the note.  
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Ordering Supplies 

 

For Daily/Weekly Supplies  
Use the Supply Requisition found in the stacking tray under staff mailboxes ï see sample 

attached. 

Complete the form and ask Ms. Peavy (the high school secretary) for the key to the 

supply room ï Room 316 ï the third door on the right before the cafeteria. 

 

Once you have the key and have completed the form, you can go get your supplies. 

  

When you return from the supply room, indicate whether youôve filled the requisition or 

not in the appropriate column and bring the form and key back to the high school office 

for the principalôs signature. 

 

 

 

Yearly Supplies 
In April or May, the high school secretary will distribute the supply catalog and form for the next 

yearôs supplies along with a note detailing when the order to due back to the office and how 

much each teacher can spend on supplies.  See attached sample for indication of what can be 

ordered.   
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Daily Schedule 
 

Secondary 

8:05am-2:55pm 56 min 1
st
 periodð50 min other periodsð4 min passing 

 

 

8:05-9:01 1
st
 period 

  

    9:05-9:55 2
nd

 period 

 

    9:59-10:49 3
rd

 period 

 

    10:53-11:43 4
th
 period   

 

          Voc ed/JH lunch  HS lunch 

 

        11:43-12:13    lunch 11:47-12:37 5
th
 period 

 

        12:17-1:07   5
th
 period 12:37-1:07 lunch 

 

    1:11-2:01 6
th
 period 

 

    2:05-2:55 7
th
 period 

Elementary 

 

 8:00am-2:50pm  lunch 11:00-11:45   
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Reflective Thinking about Classroom Environment 
 

Consider the following general questions to help you determine whether or not your classroom 

continues to offer an environment which will motivate your students.  

 

 Have I established a positive classroom climate.? 

 Do my students feel that they are part of the classroom community? 

 Are my students given frequent, timely, positive and encouraging feedback? 

 Have I ensured opportunities for students' success by giving assignments that are neither too 

easy nor too difficult? 

 Have I helped my students find personal meaning and value in the material? 

 Have I generated student interest and enjoyment of the subject matter? As students often put 

it, "How can teachers expect us to be interested in a topic, if they don't seem interested in it?" 

 Have I been well organized and prepared? To put it in the students' words, "We can see that 

they have done their homework, which makes us feel more responsible to do ours." 

 Are my students actively engaged in classroom learning, which may involve group 

discussion or other "hands-on" activities? 

 Have I tried to use variety and make sure that the same instructional techniques are not used 

in every day? Monotony is avoided by using a variety of strategies such as lecture, class 

discussion, media, or discovery learning. 

 Do my students perceive me as being approachable and friendly? Do I appear interested in 

the students and their learning?  

 

Excerpts taken from "A LINE ON LIFE Motivating Students to Learn " David A. Gershaw, 

Ph.D. 

 

The following ideas for motivating students were graciously contributed by teachers: 

 Beat the Ice  

If you often find that you students do not stay on task you may want to try Beat the Ice. This 

works great for timed multiplication and I am sure it would work for other subjects. 

 Challenge each student to complete a predetermined amount of his assignments before the 

ice melts. As the students work, hold the ice in your hand (over a towel or bowl), and toss it 

back and forth from one hand to another. Congratulate all who finish with a cold handshake.  

 Classroom Wall of Fame  

Positive reinforcement goes a long way! Show students that you appreciate their best effort 

with the Classroom Wall of Fame. When a student makes significant progress in a certain 

subject, photograph him or her holding their great work. Mount the photo along with a 

caption describing the achievement on the board entitled "Our Wall of Fame." At the end of 

every nine weeks take down the photos and read the captions to the class, as you hand out the 

photos to the students to take home to share with mom and dad. 
 

 

 

 

 

 



  16 

Seating Arrangements 

   When setting up a floor plan for students, consider your teaching style and lesson plans and 

make seating arrangements accordingly.  An important component of any classroom is the 

seating arrangement. Just like arranging furniture in your home, the arrangement of your 

classroom should be functional and aesthetically pleasing. Remember; be creative, open to 

suggestions, and willing to change if the arrangement is inappropriate. Some of the factors to 

consider when developing your classroom seating arrangement are:  

 The type of activities the classroom will accommodate.  

 Pathways should be designed carefully to avoid congestion and distraction.  

 There should be a clear view for all students to see demonstrations.  

 The contribution the arrangement will make to classroom management. If you are 

arranging the desks/tables in a manner that encourages student interactions make sure that 

you have made behavioral expectations clear.  

 No matter the arrangement, move around the room to maximize the amount of student-

teacher interactions.  

 Your desk should be where you spend most of your time when you are not moving 

around the room.  

 The location of chalkboards, windows, built in shelves or lab tables, and outlets.  

 If you share a room, try to work out a compromise in regards to the seating arrangement.  

 If you have limited space, there will be an increase in the amount of socializing due to the 

close proximity. Make sure that your behavioral expectations are well laid out.  

 If you have ample space, make sure that you present the expectations for where students 

should and should not be at a given time to reduce the number of wandering students.  

 There are a variety of ways to assign seats to students. Be flexible depending on the 

personality composition of individual classes.  

Seating Arrangements  

Here are a few options:  

Half -circle or circle arrangement  
Desks or tables in a circle or half-circle promote community and encourage all students to 

participate. Everyone sits in the front row!  

Group seating  
Desks or tables in small groups work especially well for classes that include collaborative 

activities. This arrangement also allows the teacher to group together students with similar needs, 

which makes individualized instruction easier.  

Traditional rows  
With a small number of rows, this arrangement can be very effective for teachers who frequently 

use boards or overhead projectors.  

http://www.msu.edu/~rosstrac/activities.htm
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Rows are more appropriate for teacher-centered learning.  

   

 

Horizontal rows orient students toward the teacher but also provide an opportunity for 

cooperative learning.  

 
Clusters, groups of desks/tables, are most appropriate for cooperative learning activities.  
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Section III 

 

 

 

 
 

 
Lesson Planning 
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Beal City Curriculum  

 

As with all schools, the curriculum is a work in progress.  It is based on the Michigan 

Curriculum Framework, and all lessons and activities that take place within a class should be 

based on the standards and benchmarks. 

 

Many helpful links such as to SCOPE, MiClimb and Michigan Curriculum Framework 2003 can 

be found on the teacher resource site located on the Beal City Schools webpage. 
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Graduation Requirements 

 
To graduate from Beal City High School a student must complete one of the following pathways. 

Beal City High School requires 11th grade students to participate and give a ñGood Faithò effort 

as determined by the test administrators and/or proctors on ñmandated state testing such as; 

(MEAP, Michigan Merit Exam/MIAccess)ò to receive a diploma. The class of 2011 have 

different requirements as listed below. 

 

University Pathway (2011) 

Summary of requirements recommended for the University Pathway 

Language Arts: 4 ½ Credits 

1 English - 9 

1 English - 10 

1 English - 11 

½ Communications 

1 Senior English 

Social Studies: 4 Credits 

1 United States History/Geography 

1 World History/Geography 

1 Government/Econ 

1 Social Studies Elective 

Science: 4 Credits 

1 Biology* 

1 Physical Science 

1 Chemistry or Physics 

1 Designated Science Electives: Chemistry, Physics, Human Anatomy, Earth Science 

*Plants/Soils (1 credit) plus Animal Science (1 credit) may replace Biology, but not the 

other way around 

Mathematics: 4 Credits (based on teacher recommendation) 

Algebra 1 

Geometry 

Algebra II  

Integrated 3 or Pre-Calculus 

Physical Education: 1 Credit 

1 High School P.E. credit. 

Other Areas: 5 1/2 Credits: 

1 Business Services & Technology/Online Learning 

1 Health 9 

½ Life Skills 

2 Foreign Language 

1 Visual/Performing Arts 

 

The total number of credit hours listed above is 23, leaving 5 credits open in any area, bringing 

the total to 28 credit hours required to graduate out of 32 credit hours available. 
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University Pathway (Class of 2008, 2009, 2010) 

Summary of requirements recommended for the University Pathway 

Language Arts: 4 ½ Credits 

1 English - 9 

1 English - 10 

1 English - 11 

½ Communications 

1 Senior English 

Social Studies: 4 Credits 

1 United States History 

1 World History 

1 Government 

1 History of Western Civilization 

Science: 5 Credits 

1 Biology* 

1 Physical Science 

1 Earth Science 

2 Designated Science Electives: Chemistry, Physics, Human Anatomy 

*Plants/Soils (1 credit) plus Animal Science( 1 credit) may replace Biology, but not the 

other way around 

Mathematics: 4 Credits (based on teacher recommendation) 

Integrated Math 1 

Integrated Math 2 

Integrated Math 3 

Designated Math credit... 1 Additional credit recommended. 

Physical Education: 1 Credit 

1 High School P.E. credit. 

Other Areas: 4 1/2 Credits: 

1 Business Services & Technology 

1 Health 9 

½ Life Skills 

2 Credits of a Foreign Language 

 

The total number of credit hours listed above is 23, leaving 5 credits open in any area, bringing 

the total to 28 credit hours required to graduate out of 32 credit hours available. 

 

College Tech Pathway (Class of 2008, 2009, 2010) 

Summary of Requirements Recommended for the College Tech Pathway 

Language Arts: 4 credits 

1 English - 9 

1 English - 10 

1 English - 11 

½ Communications 

½ Senior English 

Mathematics: 3 credits (based on teacher recommendation) 

1 Integrated Math 1 
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1 Integrated Math 2 

1 Designated Math Elective: 1 credit in the following: Pre-integrated Math, Applied 

Math, or 

Integrated Math 3 

Science: 4 credits 

1 Physical Science 

1 Earth Science 

1 Natural Resources 

1 Biology* 

*Plant/Soils plus Animal Science may replace Biology, but not the other way around 

Social Studies: 3 credits 

1 World History 

1 United States History 

1 Government 

Physical Education: 1 credit 

1 High School P.E. credit 

Other Areas: 6 ½ credits 

1 Business Services Technology 

1 Health 9 

½ Life Skills 

4 Vocational Education 

 

The total credit hours listed above is 21 ½, leaving 4 ½ credits open in any area, bringing the 

total to 26 credit hours required to graduate out of 28 - 30 credit hours available. 

 

A. Credits are assigned to the studentsô transcript each nine weeks. 

B. Students serving as aides for teachers and secretaries will be given a maximum of one 

credit towards graduation. One full block is equivalent to ½ credit. 

C. Students with vocational training will be given work study credit when working in 

their area of training.  Two credits per year may be earned with up to two credits counting 

towards graduation. 

D. To be eligible for assignment as an aide or to be placed on work study, a student must 

reach Junior standing. Students may not be eligible to become an aide if there are 

available classes offered in that block that they have not taken. They must be on pace to 

graduate and have a good behavior record. 

E. Eight semesters of full time high school attendance or application for early graduation 

is required. 

F. Transfer of credits from an accredited high school, adult ed. program, or an accredited 

correspondence school will be made with counselor approval. 

G. Students must complete eight (8) Quarters of course work at Beal City High School 

prior to the 8
th
 semester of attendance to be considered for graduation honors. 

H. All debts or student liabilities must be completed or paid in order for a student to 

participate in graduation ceremonies and receive his/her diploma. 
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HIGH SCHOOL CREDIT REQUIREMENTS FOR GRADE ADVANCEMENT  

Each student must complete the following credit requirements for advancement to the 10th, 11th, 

and 12
th
 grades. 

10th. Grade: must have completed 7 credits 

11th. Grade: must have completed 14 credits 

12th. Grade: must have completed 20 credits 

 

If a student does not fulfill the above requirements he/she will remain at the appropriate grade 

level until credits for the higher level have been met. Students will attend class meetings and be 

listed in the yearbook at the grade level appropriate to their credit standing. 
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MEAP Preparation and Best Practices 

 
EFFECTIVE CLASSROOM PRACTICES TO USE WITH STUDENTS 

 

1. KNOW THE STATE STANDARDS AND BENCHMARKS FOR THE 

CONTENT AREAS YOU TEACH (HOPEFULLY YOU ALSO HAVE DISTRICT 

GRADE LEVEL OBJECTIVES THAT ARE ALIGNED WITH THE MICHIGAN 

BENCHMARKS). 

- LINK CLASSROOM LEARNING AND ASSESSMENT DIRECTLY TO THE 

BENCHMARKS. 

 

2. USE HIGHER LEVEL THINKING SKILLS (EVALUATION, SYNTHESIS, 

ANALYSIS AND METACOGNITION). GO BEYOND FACTUAL RECALL. 

(GREAT INFORMATION ABOUT HIGHER LEVEL THINKING CAN BE 

FOUND ON INTERNET, PROFESSIONAL JOURNALS AND BOOKS, & CONFERENCES). 

 

* MODEL ñTHINK ALOUDSò FOR STUDENTS TO ANSWER QUESTIONS. 

*ENCOURAGE STUDENTS TO SHARE THEIR THINKING WHEN ANSWERING A      

   QUESTION. 

 *ASK STUDENTS TO MAKE COMPARISONS IN ORDER TO SEE PATTERNS AND  

  THEMES. 

*FOCUS ON FEWER LITERAL QUESTIONS. ASK QUESTIONS THAT DIG DEEPER,  

EXPAND THINKING, AND MAKE CONNECTIONS WITH FACTUAL 

INFORMATION. 

 

*CONTINUALLY ASK ñWHY?ò ñSO WHAT DOES THAT MEAN?ò 

*REQUIRE MORE OPEN-ENDED QUESTIONS THAT ASK FOR EXPLANATIONS ï  

 BEYOND TEXT THINKING. 

 

3. USE EFFECTIVE TEACHING STRATEGIES THROUGHOUT THE YEAR. 

 

 *CONTINUALLY SELF ASSESS, REFLECT AND IMPROVE PERSONAL TEACHING  

 PRACTICES: ATTEND CONFERENCES, SUBSCRIBE TO JOURNALS, READ 

PROFESSIONAL BOOKS, TAKE CLASSES, ORGANIZE A PROFESSIONAL BOOK 

STUDY GROUP, CONTINUE TO EXPAND YOUR REPERTOIRE OF EFFECTIVE 

TEACHING STRATEGIES  

 

4. CONNECT LEARNING TO REAL LIFE EXPERIENCES. LEARNING NEEDS TO BE 

AUTHENTIC. PRACTICE MANY FORMS OF EXPRESSION TO DEEPLY ENGAGE 

IDEAS. 

 

 *CONNECT EVERY CONCEPT AND NEW FACET OF LEARNING WITH 

SOMETHING FROM THE STUDENTôS WORLD. 
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 *HAVE STUDENTS CITE EXAMPLES OF SOMETHING IN THEIR PAST,  

      PRESENT OR POSSIBILITIES IN THEIR FUTURE (E.G. CAREERS) 

*HAVE STUDENTS WORK COOPERATIVELY: 

  --SYNERGETIC ACTIVITIES PROMOTE MORE UNDERSTANDING 

 --STUDENTS LEARN MORE FROM ONE ANOTHER WHEN SHARED THINKING                                                                                                                                                                                          

OCCURS. 

--SOCIAL RELATIONSHIPS PROMOTE LEARNING. 

*HAVE STUDENTS DEMONSTRATE THEIR UNDERSTANDING THROUGH 

HANDS-ON ACTIVITIES, PROJECTS, CHARTS, SONGS, ETC. (UTILIZE THE 

VALUE OF MULTIPLE INTELLIGENCES) 

 

5. FAMILIARIZE STUDENTS WITH CONTENT AREA VOCABULARY AS REFLECTED 

IN THE CONTENT STANDARDS AND BENCHMARKS. 

SHORT INTERMITTENT PRACTICE SESSIONS PROMOTE LONG-TERM LEARNING. 

*INCREASE VOCABULARY BANK.  

*USE THE VOCABULARY OFTEN. 

* MULTIPLE WORDS CAN TEACH THE SAME IDEA (DIRECTIONS/EXPLANATIONS, 

ANALYSIS/INVESTIGATION, SUM/TOTAL). 

 

6. TEACH FOR TRANSFER ACROSS THE CURRICULUM 

* FACILITATE ACADEMIC SUBSTANTIVE CONVERSATION AMONG TEACHERS, 

AMONG STUDENTS, AND BETWEEN STUDENTS AND TEACHERS. 

*INCORPORATE DAILY ACTIVITIES WHICH USE CHARTS AND GRAPHS TO 

EXPLAIN RELATIONSHIPS AND TO INTERPRET DATA. 

 

7. HELP STUDENTS USE SUPPORT MATERIALS APPROPRIATELY. 

*MAKE AVAILABLE AND TEACH THE CORRECT USE OF TOOLS, SUCH AS THE 

CALCULATOR, DICTIONARY, THESAURUS, RULER, ETC, SO STUDENTS ARE 

COMFORTABLE USING THEM. 

 

8. WRITE IN ALL CONTENT AREAS. KNOW AND USE SCORING RUBICS. 

* TEACH STUDENTS TO WRITE VARIOUS GENRE AND FOR A VARIETY OF 

PURPOSES. 

  

*COLLABORATE WITH OTHER STAFF MEMBERS TO CREATE AND USE RUBICS. 

SWAP AND SCORE STUDENT WORK FROM OTHER CLASSROOMS.  

 *CREATE AND USE RUBICS WITH CLASSROOM ASSIGNMENTS AND 

ASSESSMENTS THROUGHOUT THE YEAR. USE SAMPLE RUBICS AVAILABLE IN 

EACH CONTENT AREA FROM MEAP OFFICE  

*TEACH STUDENTS TO DISCUSS AND SCORE EACH OTHERôS WORK. 
 

 

 



  27 

12 Practical Ways for Teachers to Close the Achievement Gap 

 

1. Talk to your students about the achievement gap. Be honest, yet encouraging at the same time. 

Explain your expectations and plans. Ask them what they think they can do to help close the gap. 

 

2. Guard instructional time passionately. Use every available minute for instruction. Send the 

message that learning is the top priority! 

3.  Teach students how to set goals and how to graph their progress on test scores pre/post tests, 

six-week tests, yearly standardized tests, etc. This will serve as math reinforcement as well as 

help students understand the relationship between setting goals and making progress. 

 

4.  Teach, model, and re-teach good character traits until they become habitual. It does not matter 

how students may behave in other settings. They can, will, and do learn to rise to your 

expectations! Build a sense of community in your classroom rather than a spirit of 

competitiveness. 

5.  Emphasize reading regardless of what discipline you teach. Art teachers, physical education 

teachers, science teachers, etc. should integrate reading into their curriculum. Elementary school 

classroom teachers should devote a minimum of 90 minutes a day to reading and writing 

instruction; have a designated time to teach reading each day and adhere to it tenaciously. Middle 

and high school teachers should stress literacy in all content areas. 

6. Make sure students speak and write using complete sentences and correct grammar. 

7.  Teach students the vocabulary words that appear on standardized tests, such as 

selection, compare, contrast, infer, analyze, list, predict, all of the above, except, and summarize. 

Also teach test-taking strategies, such as eliminating obviously wrong answers on multiple-

choice tests. 

 

8.  When testing students throughout the year, use the same format and type of questions as the 

standardized test. Use outdated copies of previously released tests for practice if permitted. 

9.  Use a different approach when re-teaching material. If students did not understand the 

material the first time, teaching it again the same way is futile. 

 

10.  Reflect racial diversity and multiculturalism in the classroom. Posters and pictures in 

textbooks and other classroom books should illustrate all races as well as students with physical 

challenges. The curriculum should be rich in diversity. Projects assigned should allow students 

opportunities to express their culture. 

       11. Treat average and lower-level students as though they are academically gifted by assigning 

them higher-level work at times. Routinely ask them HOTS (higher-order thinking skills) 

questions. 

 

12.  Never miss an opportunity to tell your students that they are "the best and the brightest." 
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Teaching Suggestions for Closing the Achievement Gap 
 

The following suggestions related to curriculum and instruction came from the teachers and 

administrators who attended the Preconference on closing the achievement gap at the 2003 

Model Schools Conference. This year's Conference in Washington, DC also offers a two-day 

Preconference workshop June 24-25 on this timely and mission-critical topic. Contact Claire 

Littlejohn at claire@daggett.com for information. 

 

 

1.  I use graphic organizers as a means to help low achievers. A graphic organizer gives students 

a short visual map of the concept being studied. Students "also use critical thinking skills to 

decide how the components fit together and how the concept relates to prior knowledge. For 

visual learners especially it serves as a memory device. It also strengthens organization skills. 

2. I raised expectations of a reluctant learner by placing him in a higher track and communicating 

to him and his parents that I expected him to get the work done. He had to work a little harder 

with peers who valued learning and had no time to be a class clown. 

 

3.  I always use "real" materials with my students... real estate guides, credit reports, the Wall 

Street Journal, other newspapers, and Internet resources. I teach them how to interpret 

information that their parents or other adults use. This gives them a sense of understanding of the 

adult world. They get great pleasure out of teaching their parents things or having examples from 

their work to share. 

4.  I had a student who had a lot of anxiety in math. To help get him over this, I cut a square in a 

piece of paper so he could only see one problem at a time. Then, I went to cutting rows and 

finally the whole page. He no longer needed the helper paper. 

 

5.  A 4th grade non-reader cowered behind other students to avoid embarrassment when called 

on to read. I agreed privately with him that he could stop worrying about his reading or being 

called on. His job was to listen, learn, and enjoy the discussions and stories. If he wanted to 

contribute, he would signal with a raised hand. He soon stopped cowering, started listening, and 

eventually contributed to class. 

         6.  I structure cooperative learning groups with one high ability student, two medium ability 

students, and one low ability student. I assign group tasks aligned with areas of interest initially. 

All students experience success in this low threat environment, and they are contributing to the 

group task from an area of expertise. 

 

7.  "I Have...Who Has...?" is an activity that involves all students. I use it mainly to review 

vocabulary or concepts. Each student gets a 3X5 index card. On one side is a term and on the 

other is a question. I start by saying, for example, "I have the system of the body that breaks 

down food into a usable form. The student who has "digestive system" would say, "I have 

digestive". That student then turns over his/her card on which it might say "Who has the system 

of the body where oxygen and carbon dioxide get exchanged?" The student who has 

"respiratory" would say, "I have respiratory", etc. 
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8.  Help students, especially those with learning disabilities, to develop a clear understanding of 

their best learning style and how best to communicate that style to others, such as teachers, 

parents, and employers. 

 

9.  For reluctant writers, show an interesting picture on the overhead. Ask students to list as 

many words as they can that come to mind as they look at the picture. Then structure as many 

good sentences as they can using those words. 

        10. For students who often do not turn in assignments or homework, give them choices. For 

example, for a book report, they can write it, tell it, make a visual display, etc. This allows 

students to complete some assignments in a way that best suits their learning styles. Especially 

for "high risk" students, the opportunity to have some control can be a powerful motivator. 

 

        11. Have students write their questions about a lesson or task on paper or 3x5 cards and turn them 

in unsigned. Have volunteers read the questions. Ask other volunteers to share ideas on how to 

solve or answer questions. Summarize the ideas on how to solve or answer problems/questions 

submitted. This activity provides a nonthreatening, collaborative set of problem-solving skills. 
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Attention Deficit Disorders:  What Teachers Need To Know 
 

Students with attention deficits are probably the most talked about but least understood children 

in schools. Chances are a teacher has at least one student who has been diagnosed as having 

attention deficits. 
 
School personnel need accurate information on attention deficits so that students can receive 
appropriate instruction. Misinformation and incorrect treatment can cause substantial problems 
for students, parents, and teachers. The following material explains current information on 
attention deficits -characteristics, how to treat. and prognosis. 

 
Characteristics 
ADD Attention Deficit Disorder, or ADHD Attention Deficit Hyperactivity Disorder, is formally 
defined by Barkley as a significant deficiency in age-appropriate attention, impulse control and 
rule governed behavior that arises by early childhood, is pervasive, and is not the direct result of 
intellectual retardation, severe language delay, emotional disturbance, or gross sensory or motor 
impairment. Experts believe that ADD is caused by a chemical imbalance in the brain as a result 
of heredity, birth injury, or neurological problems. 
 
Associated behaviors often include impulsivity. Disorganization,.poor attention span, 
noncompliance, forgetfulness, and exaggerated emotional reactions. Its onset is before age seven. 
 
Incidence varies from 3 percent to 15 percent for school-aged population, depending on the 
strictness of the diagnosis. Boys are referred and identified about 5 times more often than girls. 
even though clinical studies show that actual incidence of boys to girls is similar. One 
explanation of higher referral rate for boys is that girls are usually more compliant and less likely 
to interfere with others behaviorally. 
 
There are other problems in diagnosis due to overlapping characteristics with conditions such as 
anxiety disorder, social disorders due to poor parental management, and bored gifted children. In 
fact, all children fit some part of the associated behaviors and could be incorrectly labeled ADD 
if the definition is applied loosely. Accurate diagnosis is critical in order to apply appropriate 
treatment. Proper identification usually can be made by combining teacher, parent and physician 
information. 
 
Treatment 
There is no quick and easy cure for Attention Deficit Disorders A combination of treatment 
options is usually the most beneficial. 
 
Managing the environment - Management of the environment is crucial to helping youngsters 
with ADD. All ADD children need clear, specified rules: frequent, immediate and consistent 
consequences: meaningful and compelling consequences. These children have trouble adjusting 
internal control to external situations. Therefore, the external situation must be manipulated. 
 
Classroom teachers can help manage the school environment by the following: 
1) Provide structure and organization. Make rules simple and clear. Offer aids to organize 
assignments for class work and homework. 
2) Offer a variety of small, immediate rewards. ADD students habituate rapidly to 
consequences. Therefore, rewards should be changed frequently, and they should be meaningful 
to the student. 
3) Give brief, immediate reprimands for disruption. Ignore minor disruptions. 
4) Supply frequent feedback. Call the studentôs name, touch the child lightly, and mark correct 
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responses on assignments. 
5) Match academic material to the studentôs ability. 
6) Give academic outlets. Most ADD children need to get out their energy. Allow breaks, 
recess, errands to the office. etc. 
7) Reduce demands and complexity when necessary. Break assignments into smaller 

components. Reduce multiple directions. Simplify until the student can handle sufficiently, 
and then gradually increase complexity. 

8) Most importantly, always build on strengths rather than magnify weaknesses. 
Health - Approximately 2 to 5 percent of ADD children appear to show positive results to a 
controlled diet. Parents can he encouraged to investigate for possible food sensitivities to 
additives, dye, and artificial ingredients. Sufficient sleep is important. If allergies are present, 
treatment can improve sleep and sometimes reduce ADD symptoms. 
 
Medication -- It might be necessary to try medication for those cases where management and/or 
health interventions are not sufficient. Medical intervention is often effective for ADD. When 
ADD is diagnosed correctly, approximately 70 percent of the children will respond favorably to 
medication. 25 percent show little, if any, improvement, and less than 5 percent show some type 
of adverse reaction. 
 
Frequently used medications include Ritalin (methyiphenidate). Adderall. and Tofranil 
(imipramine). Several other medications are being used successfully, depending on the childôs 
specific characteristics. All should be administered by a qualified doctor. Ritalin is the most 
often prescribed medication for ADD. It is not addictive. It works quickly takes effect in about 
one-half hours and is short-lived (about 4 hours). Side effects may include loss of appetite, 
abdominal pains, insomnia, drowsiness and irritability. Reactions, if any, typically occur only for 
a few hours and when first starting the medicine. 
 
When medication is administered, usually it can be discontinued as the child gains self-control. 
Many parents fear that medication of ADD will increase the likelihood of drug abuse later in life. 
Research suggests just the opposite. Treatment of severe attention deficits helps children regain 
control and develop more successful experiences. Thus they perceive themselves more positively 
and are much less likely to search for alternatives, such as illegal drugs. 
 
Children need to be told the reasons they are taking medicine in terms they can understand. 
Always emphasize that the child is responsible for behavior. The medication is an extra tool to 
help them and not the controlling factor in their behavior. 
 
What Teachers Can Do 
The teacher is a critical component for ADD diagnosis and treatment. If you have a child who is 
extremely distractible and inattentive, follow these steps: 
 
1) Make sure you are providing effective behavioral management. Over time, many children 
will develop improved internal control. (See management techniques above.) 
2) Communicate with parents. In more severe cases, parents usually have experienced similar 
problems at home and welcome assistance in dealing with their child. In mild and moderate 
cases, parents may not have noticed as many problems. School settings demand more 
concentration and rule-governed behavior than other settings, and thus the teacher may be the 
first person to approach the parent about a childôs inattention. Good communication is important 
so that teachers and parents donôt end up on opposite sides of a misunderstanding. 
3) Consult with school support staff. School psychologists, counselors, health personnel, and 
special services staff can assist you by identifying ADD characteristics, offering suggestions, and 
knowing when to refer to a physician. 
4) Refer the parents to a physician if problems persist. 
Provide specific classroom observations. Never state that the child should be on medication. That 
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decision is one for the parents and doctor to decide. 
 
5) Be positive and patient. ADD children are struggling to focus attention. They often are 
labeled as lazy, irresponsible, and behavior problems. They need adults who are understanding 
and who help them structure their lives one step at a time. 
 

 
 

Prognosis 
Children do not automatically outgrow  attention deficits as they become adolescents and adults. 
Hyperactivity decreases with age hut attention can still be affected. Many ADD adolescents and 
adults have occasional problems with organization and concentration. If given proper assistance, 
most will develop sufficient self-control and concentration. 
 
Self-image is a critical factor. If a negative self-perception develops, it can adversely affect a 
childôs later years more so than concentration or activity level. ADD adolescents tend to have 
poorer school achievement, increased delinquency, and more peer problems. Adults who had 
ADD symptoms as children are more likely to experience lower job satisfaction, lower 
frustration tolerance, and increased depression. These concerns appear due more to self-esteem 
than to any other factor. Therefore ADD children need environmental support (management, 
health, and/or medication) and emotional support (understanding. acceptance. patience). With 
proper identification and treatment, these children can develop into well-adjusted, successful 
adults. 
 
Much learning does not teach understanding. 

- Heraclitus 500 B.C. 
 
(copyright 1999 by Teaching For Excellence. All rights reserved.) 
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Assessing Student Progress and Achievement throughout the Day 
 

 Clipboard Observation. 

As you walk around the room monitoring students as they work in groups or on individual 

assignments, take it a step further and use your observations for assessment purposes. 

Students are more likely to show depth of knowledge when conversing with others. As 

teachers, we know that a group of students talking often means a group of students off task. 

However, when placing students in a group to work, we also increase their chances of having 

meaningful conversation about the lesson or unit.  

 

An easy way to keep track of what students are and are not doing is by using a clipboard. 

You can do this in two ways: 

Use index cards (best for elementary teachers). 

Use a spreadsheet (best for middle & high school teachers). 

 

 Using Index Cards 

Tape one index card for each student on the clipboard. You want to tape the top of 

each card vertically along the clipboard.  

Write each student's name (in some order - by row or table, OR alphabetically) one 

on a card. 

For each observation, date the entry and make a short, but detailed, statement of what 

you just observed. Only record notable incidents in both behavior & academics. 

 

 Using a Spreadsheet 

Create a spreadsheet with student names going down the side and behavior/academic 

objectives going across the top. 

Make one for each class and attach them to the clipboard in chronological order 

As you monitor students, check off behaviors or academic objectives you see being 

met 

If necessary, make a short comment of important details (to help you remember) 

 

 Student Reflection 

When students reflect on their own knowledge of a concept or skill, it forces them to take 

responsibility for their own learning. Students create their own meaning rather than 

memorizing and regurgitating information. Journals are an excellent way to encourage 

student reflection. Group or class discussions is another way for students to reflect about 

what they have learned. 

 

 Clear and Unclear Windows 

Have students fold a piece of paper into two or more sections. Label half of the paper as 

"Clear Windows" and the other half as "Unclear Windows". In the clear window boxes 

students write what they have learned and understand about the concept or skill. In the 

unclear window boxes students write about the concepts or skills they don't understand or 

need clarification. This will provide you with information which will help you plan for future 

lessons. 
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 KWL Chart 

Students fold a piece of paper into three sections. Label each section K, W, and L 

respectively. At some point in your introduction of a new topic or unit, have students fill out 

the "K" section with what they already know. Next, have them complete the "W" section 

with questions of what they'd like to learn or know more about. Use these sheets to help you 

plan your lessons so that questions of interest to students are covered and so that you don't 

repeat information they already know. When the unit or lesson is through, have students 

complete the "L" (what I learned) section as their assessment. 

 

 Semantic or Mind Map 

Students place the main topic or concept in a circle in the middle of a piece of paper. Each 

detail about the concept is then a branch off of the main circle. Each of those branches may 

have further information which would mean another branch of connecting facts or details. 

Using this as an assessment can show you how a student's knowledge is organized in his or 

her brain, or if they don't understand the concept at all. Students can either draw pictures to 

represent the information, or use words. This provides an outlet for both left and right brain 

learners. 

 

 Checklist 

When students have a lengthy assignment, a helpful tool for teachers to use when evaluating 

student progress is to have a checklist. Due dates can be given for each item along the way, 

or the teacher can request to see the checklist along with the corresponding work at the end 

of the project. A checklist also helps you express your exact expectations for student work. 

 

 I learnedé Statement 

This assessment can be used after a short activity, such as a lesson or film, in order to 

measure whether or not the teacher's objectives were met. It could also be used as a 

culmination to a large thematic unit, in place of the dreaded unit test! In the "I learnedé" 

statement, the students simply express what they have learned either orally or by writing 

sentences. It is best to narrow this assignment to five or less statements so that students are 

forced to prioritize information instead of throwing out trivial facts. 
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Section IV 

 

 

 

 
 

Supplements to Lessons 
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Supplemental Equipment 
 

Portable Computer Lab 

A portable computer lab with internet access, consisting of 21 to 24 laptop computers is available 

for classroom use.  Teachers must reserve the lab by signing up on the calendar posted outside 

the technology directorôs room (located inside the media center).  Once a teacher has signed out 

the lab, it is his or her responsibility to retrieve it for use.   

 

When using the lab, take great care in ensuring accountability.  Have students sign laptops out 

for the class period so that you know who was using which computers.   

 

It is the teacherôs responsibility to ensure the computers are being used as intended ï as learning 

tools, not toys. 

 

When you are done with the lab, transport it back to the media center. 

 

 

Media Center 
The media center can be reserved so students can research or work on class projects.  The center 

has numerous resources, including encyclopedias, research resources, fictional books, and 

computers with internet access. 

 

To reserve the center, sign up on the calender located on the first counter in the media center. 

 

Audio Visual Equipment 
Audio visual aids and equipment are available to the teaching staff at the media center. The 

routing of usage will be from the media center. All equipment must be returned at the close of 

the period used. Please report any malfunction upon return. All equipment, filmstrips, kits, etc. 

stored in the center must be signed out, and returned promptly after use. Current film catalogs 

will be distributed to each teacher with film request forms available in the A.V. room. 

When films are ordered, routing them through the media area will assure safe and speedy return. 

All materials requested from the Intermediate Office are routed and should be requested well in 

advance for classroom use. The deliveries are daily and materials must be returned at 3:00 p.m. 

Audio-visual equipment can be used for extended community/classroom use if authorized by the 

building principal, and the Use of Facilities and Equipment\rquote  form completed. Only 

authorized school personnel should operate equipment. 
 

Other 

Speakers and guest presenters are an excellent resource for learning.  Community leaders, 

business persons, and parents can enrich lessons.  Please clear guests with the building principal 

prior to confirming plans. 
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Section V 

 

 

 

 
 

Preparing for Being Out 

of the Classroom 
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How to Obtain a Sub 
 

If for some reason you cannot be at school, it is your responsibility to obtain a sub for your 

classroom. 

 

Willsub services are designed to minimize the tasks associated with finding substitutes for staff. 

As an employee, you can contact Willsub 24 hours a day, 7 days a week, either by telephone or 

via the Internet. Either way, you simply enter your user ID and a four digit PIN. Once that is 

done, you enter the date of your absence, the number of days you will be gone, and the type of 

absence. Via the Internet, you may leave class notes for the substitute who fills in for you. Itôs 

that fast and easy! Willsub makes it simple for you to track your absences, and you may use the 

Internet to view Willsubôs progress in securing a substitute for your class. You may also select 

preferred substitutes, and Willsub will attempt to contact these substitutes first whenever you 

enter a request.  Following is our training manual, and important information to get you 

started. 

 

IMPORTANT! To activate your Willsub account, just log-on to www.willsub.com and enter 

your user ID and PIN. You will be directed to a form that you will need to complete. Once that is 

done, click the next button at the bottom of the form and you will be taken to another web page 

where you may change your PIN. It is highly recommended that you change your PIN for 

security purposes. If you have any questions, contact your buildingôs Willsub administrator ï Joe 

Judge. 

 

How To: 

Making Calls 
 

A. Place Call to Willsub  

To place a request, call (877)WILLSUB or (877-945-5782) 

B. Enter User ID followed by the # 

C. Enter PIN followed by the # 

D. Select Request Type 

1-Medical 2-Personal 3-School Business 4-Comp. 5-Funeral 6-District Leave 

Code 9-Voice Signature  

E. If you chose #6, enter district leave code specific to your school (district leave 

codes can be obtained in the school office) 

F. Select Request Options 

1) Full Next Day 

A. Review Request Data 

     Press 1 to accept, 2 to accept without a substitute needed, or 3 to re-schedule 

 

2) Partial Next Day 

A. Select Arriving Late or Departing Early 

     1-Arriving Late 2-Departing Early 

B. Enter Arrival/Departing Time 

     Enter in 4 digit military format (i.e. 1430 = 2:30pm) 
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C. Review Request Data 

     Press 1 to accept, 2 to accept without a substitute needed, or 3 to re-schedule 

 

3) All Other Days 

A. Enter Request Start Date 

     Enter in 6 digit MMDDYY format 

B. Enter Number of Days for the Request 

C. Enter Full day or Partial Day 

     If Partial Day, Select Arriving Late or Departing Early 

     1-Arriving Late 2-Departing Early 

D. Review Request Data 

E. Press 1 to accept, 2 to accept without a substitute needed, or 3 to re-schedule 

 

IMPORTANT : Only current day or next day medical requests are pre-approved, all other 

requests need to be reviewed by a school administrator. Until a request is reviewed, no attempt 

will be made to fulfill it.  

 

How To: 

General Web 
To begin: 
1. Go to www.willsub.com 

Enter your User ID and your PIN on the right of the screen. Click the óGoô button or hit the 

óEnterô key. You will be taken to your employee home page which is pictured below. 

 

This table shows what days youôve taken off, for what reason, how it was filled, and which sub 

filled in that day for you. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Technical support: 800-319-4278 


